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Introduction 
According to the definition put forward by the European Lifelong Learning Initiative, 
Lifelong learning refers to; 
 
“a continuously supportive process which stimulates and empowers 
individuals to acquire all the knowledge, values, skills and understanding 
they will require throughout their lifetimes and to apply them with 
confidence, creativity and enjoyment in all roles, circumstances, and 
environments.” (Watson, 2003 p.3) 
 
One such process is occurring in the community of Deception Bay and is called the 
Deception Bay Life Long Learning Project (DBLLL)   
 
Deception Bay is a coastal community located within Caboolture Shire which is located 
north of Brisbane in South East Queensland.  It has a small but growing population of 
18,349 people compared with a population of 17,044 in 2001 (Australian Bureau of 
Statistics., 2005).  In comparison with the national average, Deception Bay is a relatively 
disadvantaged community, with limited employment opportunities and subsequent high 
rates of unemployment. To illustrate this point, in the year 2003, the national 
unemployment rate was 6.2%, while in Deception Bay this figure was significantly higher 
with an unemployment rate of 11.6%. (Australian Bureau of Statistics, 2005)     
 
The DBLLL project has sought to promote greater life opportunities from its inception for 
the community of Deception Bay by providing access to learning activities.  It aims to 
stimulate community interest and achieve participation in life long learning by creating 
pathways to further training, employment and skill development.  Stage 1 of the DBLLL 
project commenced in 2003 and aimed to assess what the learning priorities of the 
Deception Bay Community were.  Stage 2, the implementation phase commenced in 2004 
with the stated objective “to assist in providing learning pathways for Deception Bay 
residents – for a range of purposes including to enrich individual lives, engage with other 
members or groups within the community or progress towards further training or 
employment at a later stage. It is therefore important that qualitative data – as well as 
quantitative data – is used in the evaluation of the project.”    
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This report will focus predominantly on evaluating the implementation phase from 2004 
until mid-2005.   
 
Overall, the DBLLL has exceeded the initial evaluation measures of the implementation 
phase.  A summary of the Stage 2 Evaluation Criteria as detailed in the Community 
Renewal Program Project Application follows; 
 
Criterion 1:  The number of diverse learning activities conducted as a result of the 
project (target 100)  
Summary 1: Throughout the initial implementation phase of the project, according to the 
participant registration database provided by project coordinators, there were 145 courses 
offered to community members. The 145 course offerings consisted of 40 individual 
courses which can be categorised under the following learning categories;   
 Information Technology 
 Hobbies and Leisure 
 Social Science 
 Services/Trade 
 Business 
 Health  
 
*Note: A table that demonstrates which individual courses were assigned to each of the 
above course codes is included in Appendix H for reference. 
 
Criterion 2:  The number of people attending learning activities (target 1000)  
Summary 2: The participant databases supplied by project co-ordinators, identifies 1120 
participants consisting of 647 individuals in courses run under the project  
 
Criterion 3: Exit surveys of participants including future learning intentions.  
Summary 3: Surveys were conducted at the conclusion of each course.  According to 
databases supplied by project co-ordinators 366 individuals completed 411 participant 
surveys.   
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Criterion 4:  Evaluation forms to be completed by tutors on the learning activities. 
Summary 4:  A revised Tutors’ evaluation form has been developed and forwarded for 
use during the remainder of Stage 2 - included for reference in Appendix G1 
 
Criterion 5:  Follow-up surveys to confirm the number of people who progressed to “next 
stage” activities and/or training - either informal or formal. 
Summary 5:  Contact of course participants to assess the impact, learning destination 
and continuing learning experiences is planned to be undertaken by the DBLL through 
2006.  
    
The aim of this report is to offer an evaluation of the implementation phase of the project 
from 2004 until mid-2005.  The context of this report aligns with the ‘Action Research 
Framework’ which was the original methodology used in Stage 1 of the project. 
 
Action Research has action objectives built into the research design at the commencement 
of the research program, and has the ability to yield practical results. Action Research is 
applied research but differs from other applied research where the researcher is seen as a 
professional expert providing project design, data acquisition, interpretation of findings 
and future action. According to Dick (2002); 
 
“In contrast, action research seeks to remove the gap between deciders 
and doers. Those who are affected by the decision join those who will 
carry it out. Together they decide what is to be done. Done well, 
participation generates commitment”  
(http://www.scu.edu.au/schools/gcm/ar/arp/aandr.html) 
 
Therefore, this report seeks to inform decision making at the community level by offering 
an overall evaluation of the project thus far.  In addition, this report also seeks to provide 
a series of recommendations which are intended to contribute to the continuous 
improvement of the project. 
                                                 
1 *The tutor evaluation form has now been refined further as a result of constructive feedback and will now 
consist of a series of open ended questions designed to collect qualitative data. 
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Methodology 
 
1.1 Survey Instrumentation 
a) Deception Bay Community Survey - Stage 1 - 2003: This survey was developed by 
community members as a component of Stage 1 which aimed to gather information 
pertaining to the learning needs of the community.  The survey was distributed in the year 
2003 to households in the Deception Bay area (n=3616) and of this initial sample 1056 
surveys were returned.  
 
(b) DBLLL Course Evaluation Surveys – Stage 2 – 2004-2005: This survey was developed 
by community members as a component of Stage 2 which encompassed the 
implementation of the project.  The surveys were distributed to participants at the 
conclusion of each individual course with the intent of evaluating participants’ individual 
experiences of the particular course attended.  As a process of continual improvement, the 
survey instruments were altered with each new intake of students.  This meant that by the 
middle of the year 2005, there were three different surveys and three different datasets all 
of which contained differing variables.  
 (n=37, n=106, n=268) 
1.2 Datasets 
This report contains four different datasets which were used for analysis. This section 
describes the contents of each dataset. 2 
(a) DS1: Deception Bay Community Survey – Stage 1 2003 – This dataset played a 
minor role in the data analysis and was used to offer a comparison between what the 
broad learning priorities of the community were and what course categories (ie Hobbies 
and Leisure) were actually attended by participants during the implementation phase.  
This dataset corresponds with Section 1 of the ‘results’ section of this report. (n=266) 
                                                 
2 *It is important to note that each dataset is identified by a three character alpha-numeric code – DS1, 
DS2, DS3 or DS4.  It is important that these codes are noted as they are used in the results section in order 
to explain analysis. 
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(b) DS2: DBLLL Course Evaluation Surveys Dataset 1 – This dataset aggregates 
data originating from all three variations of the course evaluation survey corresponding to 
course name, course category and whether or not participants were interested in 
discussing further learning opportunities or not (n=411)  This dataset was utilised for 
analysis as it contained variables that are relevant to one of the key objectives of the 
DBLLL project which was to; provide pathways leading to further training or job outcomes 
at a later stage.3 
 
(c) DS3: DBLLL Participant Database (Individual Participants)– This database 
included names and home addresses of all persons registered to participate in courses run by 
the DBLLL project.  After removing duplicate entries in the database the total number of 
individual entities listed was 647. 
 
(d) DS4: DBLLL Participant Database (Course Information)- This database included 
names and home addresses of all persons that participated in courses run by the DBLLL 
project (n=1120).  This dataset is different to DS3 because duplicate entries were not 
removed.  This is because this database is used to elicit information pertaining to course 
attendance and therefore it is irrelevant if the same individual is included several times, as 
the focus of this database is on the course not the individual. 
1.3 Data Analysis 
Quantitative data were analysed using SPSS statistical analysis software. (The Apache 
Software Foundation., 2004). Spatial Data was analysed using ArcGIS (Environmental 
Systems Research Institute., 2005)   Qualitative comments were not significant enough to 
warrant formal analysis, however a selection of participants comments are included in 
Appendix E of  this report for reference.   
                                                 
3 *Note: Comment on the actual response rate of course evaluation surveys is problematic as there is no 
available record which states how many surveys were actually given to students to complete.  Going by data 
supplied in the participant database (DS4) it could be said that from 1120 participants, 411 surveys were 
returned, giving a response rate of approximately 36.7% (if  it were true that every participant listed in the 
participant database actually completed the course and received a course evaluation sheet at the conclusion 
of the course). 
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Results 
Section 1 – Community Learning Priorities vs Outcomes 
Figure 1 demonstrates the learning priorities of Deception Bay residents identified in the 
2003 survey (DS1) compared to the participant database (DS4) 
 
Interestingly, Information Technology and Social Science were the only course categories 
where there was a similarity between the learning priority and the course outcomes.   
 
The most significant disparity between learning priority and course outcome is 
demonstrated in the Hobbies and Leisure category.  In the initial learning preference 
survey of community residents, Hobbies and Leisure was not popular, however in terms of 
overall outcomes, this category contained the greatest number of participants. 
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Figure 1 : Stage 1: Community Learning Priority vs Participant Database 
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Section 2 – Course Evaluation vs Participant Database 
 
In Figure 2, data extracted from DS4 is compared with data from DS2. The reason this 
comparison is being made is because data extracted from course evaluation responses is 
representative of the persons that filled in surveys, not overall participation, therefore this 
analysis is presented to assist the reader in understanding how this may impact 
proceeding analysis in this report.  As is demonstrated, there are some disparities between 
this data.  For example, in the Services/Trade category, it is shown that according to the 
participant database (DS4), the percentage of participants attending courses in this 
category is actually greater than the course evaluation data (DS2) suggests.  Furthermore, 
in the Information Technology category, Figure 2 demonstrates that a greater percentage 
of participants (DS2) were from the Information Technology category while according to 
the participant database (DS4) this percentage was actually lower. 
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Figure 2: Stage 2 Implementation Outcomes vs Participant Database 
 
Section 3 – Courses attended by Survey respondents  
Of the courses attended by survey respondents (DS2) keyboard (generally termed 
Keyboard and Introduction to Word-processing) was attended by the most respondents 
(n=40).  This is demonstrated in Figure 3 which details the top 5 courses attended.   
 
The course attended by the second largest number of participants was the computer 
maintenance class (n=39), followed by cardmaking (n=34), then beading (n=30) and 
finally calligraphy (n=29). (see Table 1 in Appendix A for a  list of courses completed by 
participants - derived from valid course evaluation survey responses DS2) 
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In addition, it is necessary to observe that the top 5 courses originated from the 
Information technology and Hobbies and Leisure course categories.  
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Figure 3 : Top 5 Courses Attended  
 
While Figure 3 which is derived from course evaluations (DS2) suggests that keyboard is 
the most popular course, the participant database (DS4) presents a different picture.  As is 
demonstrated in Figure 4, the most popular course according to data derived from DS4, is 
pencil drawing.    What makes this difference significant is the fact that these courses are 
from difference course categories – Hobbies and Leisure and Information Technology 
respectively. In addition the other major difference can be found in pencil drawing which 
appears in DS4, yet does not appear in DS2 – cardmaking appears instead.   Aside from 
these differences, four of the top five courses appear in both datasets (DS2 and DS4).  
(see Table 1 in Appendix B for a  list of courses completed by participants – derived from 
participant database DS4) 
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Top Five Courses Attended (Participant Database)
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Figure 4: Top 5 Courses Attended (Participant Database) 
 
Section 4- Pathways to Formal Learning 
The number of participants in each course category who indicated that they would like to 
discuss pathways to formal learning, (with TAFE given as the example in the survey 
instrument), are encouraging as they indicate that in three different course categories, 
one quarter or more of all course evaluation survey respondents completing courses within 
those particular categories indicated a desire to discuss further formal learning activities 
(Figure 5).  
 
The most significant of the course categories was Information Technology in which 
27.27% of participants indicated that they would be interested in discussing pathways to 
formal learning. Social Science and Services and Trade followed with 26.67% and 25.00% 
respectively of participants indicating that they would like to discuss pathways to formal 
learning.   
 
Overall, 16.8% of all course evaluation respondents indicated a desire to discuss pathways 
to formal learning which equates to 69 individual respondents. This is an encouraging 
result as a number of courses offered by the initiative have limited opportunity to progress 
to formal learning. 
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Figure 5 : Course type vs Percentage of persons indicating willingness to discuss pathways 
to formal learning 
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Map 1 – Participant Distribution – 
Home Location 
 
Section 5- Participants Home Location 
 
Map 1 illustrates the home location of DBLLL 
participants (see Appendix C for a larger 
version). This data was derived from DS3 – 
however the total number of participants 
included in the spatial analysis does not add 
up to 647.  This is because for the purpose 
of spatial analysis, entries that did not 
include a spatial reference (i.e an address) 
could not be analysed.    As is demonstrated, 
most participants originated from postcode 
4508, which includes Deception Bay.   
However, a prominent radial pattern also 
emerged, with Deception Bay acting as a 
centre of gravity, attracting participants from 
around the northern corridor region. 
 
The spatial analysis also revealed the DBLLL 
project attracted participants from postcodes even further a field such as postcode 4518 
(around Caloundra), postcode 4507 (around Bribie Island), and postcode 4051 (around 
Enoggera). 
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Map 2 – Socio-Economic Disadvantage DBLLL Participants 
 
Section 6 - Socio Economic Status of Participants 
 
Map 2 demonstrates the socio-
economic status of DBLLL project 
participants (See Appendix D for a 
larger version) using the 2001 
Australian Bureau of Statistics (ABS) 
Socio Economic Index for Areas 
(SEIFA) index of Relative 
Disadvantage by collectors district.  
The SEIFA index of Relative 
Disadvantage is a statistical measure 
that encompasses a number of 
variables indicative of disadvantage.  
For example, high unemployment and 
low educational attainment are 
components of this measure (see 
Appendix E for further information).  
 
As was demonstrated in Map 1, the 
majority of participants originated 
from postcode 4508 (around 
Deception Bay). This is an important observation, as this postcode contains pockets of the 
highest level of disadvantage of all participant postcodes – those that scored in the lower 
two quantiles (quantiles are derived from aggregated SEIFA values for collectors districts 
within postcodes of participants of the DBLLL project) - those areas that scored between 
670 and 988.      
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Discussion 
 
Overall the DBLLL project has been successful in promoting greater community 
involvement and learning opportunities for the Deception Bay community. This has been 
made especially so as a result of its grassroots ethos – the fact that it is run by the 
community for the community.   
 
According to the results of the initial survey (n=1056) which was completed by Deception 
Bay residents in the year 2003, 39% of all respondents indicated a desire to participate in 
a learning initiative such as that offered by the DBLLL project.  This meant that regardless 
of any success which was experienced after its inception, from the beginning, the 
community were enthusiastic about a project of this nature.   
 
This enthusiasm was reflected in the volume of participants that registered for courses run 
by the DBLLL project.  From the time that the project commenced in 2004 until mid-2005 
when the data was collated, according to the participant database provided by the co-
ordinators of the project 1120 persons were registered to complete courses under the 
project.   
 
Interestingly, when the community of Deception Bay was originally surveyed, respondents 
identified that Information Technology (IT) related courses (22%) were of the highest 
learning priority to community members.  However, data sourced from the participant 
database (DS4) revealed that once the project commenced, over half of all participants 
had completed courses assigned to the category of Hobbies and Leisure (56%).   
Encouragingly, IT related courses (17%) were the next most significant, closely followed 
by Social Science related courses (16%).   Furthermore, according to a personal 
communication from the project co-ordinator, some courses were so popular that there 
were people who were not able to participate due to the fact that their preferred courses 
were full.  In addition, at times, participants gained so much value from courses that they 
completed the same course a second time.  
 
The courses offered in the project in some cases encouraged interest in additional learning 
opportunities with participants. Using data analysed by course category, it was found that 
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approximately a quarter of participants that completed courses under the broad categories 
of Information Technology, Social Science and Services and Trade indicated a desire to 
discuss further learning opportunities such as TAFE.    This is encouraging as according to 
spatial analysis undertaken, often participants in the program originated from areas that 
scored low scores on the SEIFA Index of Relative Disadvantage.  These low scores 
indicated that the degree of disadvantage experienced in these areas is high which is 
usually also associated with a low educational attainment.  Therefore, increasing 
educational opportunities in these areas will help alleviate some of the factors associated 
with disadvantage by providing greater employment opportunities, increased networking, 
community support and the learning of new skills (Feeney et al., 2002).  
 
In addition, there were two other main reasons that the project proved to be valuable to 
the Deception Bay Community.  The project enabled people who were not engaged in 
learning to become engaged with learning in a positive way.  It also gave people an 
opportunity to learn new skills which gave them a sense of fulfilment and purpose.  For 
example, as two respondents commented;  
 
“Thankyou so much! Will be lost when the courses finish!!“ (DBLLL 
project course participant) 
   
“This course was well instructed and well explained.  The new style 
and techniques were challenging but the end product of work was 
well worth it” (DBLLL project course participant) 
 
Similar courses conducted in disadvantaged communities in Tasmania found 
comparable results.  Millar and Kilpatrick (2004) 
    reported;  
 
“as skill and knowledge are acquired, the individual’s self-efficacy, 
self-esteem and self-confidence are increased, and the individual’s 
job-readiness is improved” (p.5)   
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By attending the courses, participants were able to interact with other community 
members.  As one respondent commented –  
 
“Great initiative for community – good skills learnt, social 
interaction.”  (DBLLL project course participant) 
 
This is important as it facilitates the development of ‘social capital’ in a community.  Social 
capital as described by Coleman (1988) and Putnam, Leonardi and Nanetti (1993) cited in 
Veenstra et. al (2005)  refers to; 
 
 “a web of cooperative relationships between citizens,  high levels 
of interpersonal trust, and strong norms of reciprocity and mutual 
aid, that serve to facilitate action for shared benefit”(p.2800)  
  
According to relevant literature, the benefits of social capital for a community are 
insurmountable. For example Wakefield and Poland  (2005) suggest that social capital is 
particularly beneficial in disadvantaged communities because the links that people make 
with each other may potentially provide them with greater access to shared resources. 
Wakefield and Poland (2005) give childcare as an example of a potential shared resource, 
as it is a resource that has largely become a commodity in modern society, but with strong 
social networks can be obtained without money. 
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Comment 
 
An important aspect of the Action Research framework on which this project has been 
theoretically based, is critical reflection and review. This is important because it facilitates 
a process of continual improvement. (Dick, 2002)  Therefore, these comments are offered 
in the context of the action research framework as a way of contributing to the process of 
continual improvement. 
 
1. This is a project that was both wanted and well utilised by the Deception Bay 
community. Encouragingly, the results of the initial survey completed with the 
Deception Bay community revealed that respondents wanted the project to occur, 
with a significant proportion (39%) indicating that they would like to participate in a 
project such as the DBLLL.  Furthermore, since the DBLLL project commenced, 
between the years 2004 and 2005, according to the participant database provided 
by DBLLL project co-ordinators, 1120 enrolments were achieved in approximately 
40 different courses.  This high number of participants indicates that the actual 
structure of the project is congruent with the expressed needs of the community as 
set out in the original report, which is one of the reasons why the project has been 
so successful thus far.  
 
2. It can be suggested that Deception Bay needed a project such as this.  This is 
because, as a result of the spatial analysis undertaken in this project, it was 
identified that many of the postcodes that participants originated from represented 
areas of relatively high disadvantage (see results section).  To recap the relevance 
of this, one of the variables used to define disadvantage is low educational 
attainment. This means that the opportunity for residents to engage in formal 
learning can be seen as being highly positive to a community such as Deception 
Bay.  The success of this initial engagement in an educational setting is highlighted 
by the results of the analysis of the available data which indicated that 69 course 
evaluation respondents indicated a desire to discuss formal learning opportunities 
such as TAFE. 
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3. Aside from the benefit to individual community members, the DBLLL project is 
beneficial to the community as a whole.  This is due to the constructive impact that 
a project such as this has on the overall stock of social capital in a community.  This 
is because a project such as this acts as a conduit from which social capital can be 
fostered – happening as a result of people coming together in a community 
environment, sharing skills, developing networks and enhancing access to shared 
resources.  
 
4. The DBLLL project has in effect acted as a centripetal force in terms of bringing 
diverse individuals from different areas of the community together in a shared 
learning environment. This is beneficial to a community as it offers a centre of 
gravity for community engagement.  In addition, the DBLLL project has proven to 
be conducive to community cohesiveness because the project facilitates a learning 
environment whereby course instructors are sourced from the community and this 
knowledge is shared amongst community members who enrol in these courses.  
This means that the overall stock of knowledge held by the community is ultimately 
enhanced. Subsequently, it can be suggested that a project such as the DBLLL 
project is an effective strategy for enhancing community cohesiveness, particularly 
in communities that are disjointed, both culturally and physically.    
 
5. Desired outcomes of the project’s implementation are also seen by: 
• 2 course participants establishing home-based enterprises 
• 6 tutors expanding their existing businesses 
• 8 tutors and the co-ordinator undertaking Certificate IV Workplace Trainer and 
Assessor 
• 2 tutors gaining fulltime employment 
• 2 tutors supporting school initiatives 
• A number of tutors and coordinators volunteering their time to further support the 
DBLLL Project. 
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Recommendations 
 
While a significant amount of data was available for evaluation, the extent of the 
evaluation was limited by a number of factors. 
 
 Issue 1   
Throughout the course of the project, three surveys were developed.  The surveys 
were distributed to participants at the conclusion of each individual course with the 
intent of evaluating individual experiences of the particular course attended. As a 
process of continual improvement, the survey instruments were altered with each 
new intake.  This meant that by middle of the year 2005, there were three different 
surveys all of which contained differing variables.  In terms of data analysis this 
becomes problematic as the outcomes of the project are not able to be measured 
collectively.   
 
 Recommendation    
A rigorous survey instrument is developed from the outset of a project such as the 
DBLLL so that comprehensive analysis can occur. Ideally, this survey instrument should 
contain variables which pertain directly to the courses run under the DBLLL project, 
and also variables which pertain to the key objectives of the overall project.   
 
These variables should also be presented in a format that incorporates scaled 
responses - those which give respondents a greater degree of choice in terms of their 
responses. This would be beneficial as it would enable a more in-depth understanding 
of both the needs of participants and the overall outcomes of the project.  Currently, 
the surveys are presented in a format where variables are predominantly dichotomous, 
meaning that there are only two available options for response, limiting the depth of 
analysis able to be gained from the data.   
 
If new variables are to be added, they should not replace existing variables except 
in exceptional circumstances, for example if a variable is deemed to be 
incomprehensible to the majority of respondents. 
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  Issue      
Currently, data from the surveys which are administered at the conclusion of each 
individual course are entered into a Microsoft Access Database.  This is a good 
process, as an Access database is a robust storage device.   
 
 Recommendation  
All fields in the data base are labelled with a succinct, informative reference to the 
survey question that they refer to. 
 
 Overall 
As is demonstrated, the survey instrumentation and data analysis phases of a 
project such as the DBLLL are complex tasks, yet essential to the facilitation of 
comprehensive evaluative practices and engagement within the Action Research 
framework.  Subsequently, it is suggested that these tasks offer an opportunity to 
incorporate collaborative strategies which focus on reflexive engagement between 
community organisations and other organisations in order to facilitate the bilateral 
exchange of specialist knowledge and to fulfil overall project objectives. 
 
 Other recommendations to consider 
- Logging of enquiries of courses not offered (future) 
- Correlation of DBLLL and Caboolture LN and Shire wide programs 
- Embed successes in local community (communication) 
- Redesigned Tutors Questionnaire distributed and data analysis to be collected 
- Consistency in use of course codes 
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Appendices 
 
Appendix A – Courses Attended (Derived from Participant Evaluations 
(DS2)) 
*Note: These figures are derived from valid course evaluation survey responses only – these do not reflect overall 
participation rates or course offerings. 
 
# 
Number Course Number of Participants Percent 
1 keyboard 40 9.7 
2 computer maintenance 39 9.5 
3 cardmaking 34 8.3 
4 beading 30 7.3 
5 calligraphy 29 7.1 
6 affordable meals 27 6.6 
7 embroidery 27 6.6 
8 patchwork 24 5.8 
9 lead lighting 19 4.6 
10 mosaics 17 4.1 
11 first aid 15 3.6 
12 excel 14 3.4 
13 bellydancing 13 3.2 
14 self esteem 13 3.2 
15 bead knitting 9 2.2 
16 cake decorating 8 1.9 
17 mapping & compass 8 1.9 
18 desktop publishing 6 1.5 
19 french polishing 6 1.5 
20 pencil drawing 6 1.5 
21 folk art 5 1.2 
22 writing your memoirs 5 1.2 
23 aromatherapy 4 1.0 
24 managing your money 4 1.0 
25 decorated eggs 3 0.7 
26 woodwork 3 0.7 
27 sewing 2 0.5 
28 public speaking 1 0.2 
  Total 411 100 
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Appendix B – Courses Attended (Derived from Participant Database 
(DS4)) 
*Note: These figures are derived from the participant database provided by course co-ordinators – these do not reflect 
overall attendance. 
Number Course Name 
Number of 
Participants Percent 
1 affordable meals 46 4.1 
2 affordable overseas travel 9 0.8 
3 annual cpr update 9 0.8 
4 aromatherapy 8 0.7 
5 bead knitting 17 1.5 
6 beading 73 6.5 
7 bellydancing 44 3.9 
8 cake decorating 46 4.1 
9 calligraphy 58 5.2 
10 cardmaking 49 4.4 
11 cartoon drawing 29 2.6 
12 communication 6 0.5 
13 computer maintenance 65 5.8 
14 decorated eggs 21 1.9 
15 desktop publishing 11 1.0 
16 drivers licence permit 13 1.2 
17 embroidery 44 3.9 
18 excel 35 3.1 
19 first aid 9 0.8 
20 folk art 29 2.6 
21 french polishing 17 1.5 
22 gentle exercise 18 1.6 
23 handcraft 13 1.2 
24 home brewing 3 0.3 
25 internet & email skills 9 0.8 
26 keyboard 71 6.3 
27 knitting 2 0.2 
28 lead lighting 27 2.4 
29 managing your money 32 2.9 
30 mapping & compass 4 0.4 
31 mosaics 23 2.1 
32 patchwork 22 2.0 
33 pencil drawing 88 7.9 
34 pilates 32 2.9 
35 public speaking 7 0.6 
36 scrapbooking 35 3.1 
37 self esteem 52 4.6 
38 sewing 3 0.3 
39 woodwork 27 2.4 
40 writing your memoirs 14 1.3 
  Total 1,120 100.0 
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Appendix C – Map of registered participants 
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Appendix D – Map of socio-economic status of registered participants 
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Appendix E - Explanation of SEIFA Index of Relative Socio-Economic 
Disadvantage 
 
The 2001 SEIFA Index of Relative Socio-Economic Disadvantage was developed by the 
ABS in order to provide a statistical measure from which to comparatively measure the 
relative level of disadvantage throughout Australia.  This measure contains variables 
sourced from the ABS 2001 Census of Population and Housing including;  
 
 Low income  
 Low educational attainment  
 High unemployment 
 Jobs in relatively unskilled occupations (Trewin, 2005 ,p.3) 
 
 It is important to note that lower scores indicate that that there are more people that 
exhibit the latter attributes in that particular area.  Higher scores indicate that there are 
less people exhibiting the latter attributes. As a guide, the Australian average is 1000, at 
the collectors district level.    
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Appendix F - Selected Comments 
 
 
…… is a wonderful person who made me feel relaxed and welcome to this 
course.  I have really enjoyed spending time in this course 
 
Have heard may not be running next year.  Would be a huge loss to the 
community. 
 
Loved it.  …… was extremely helpful and I enjoyed every night. 
 
I had a great time and enjoyed it very much. 
 
This is a great programme.  It would be a shame to see it stop because of 
funding. 
 
I had a fantastic time! 
 
Thankyou so much! Will be lost when the courses finish!! 
 
Very enjoyable and pleasant people. 
 
Highly enjoyable and fulfilling experience. 
 
This course was well instructed and well explained.  The new style and 
techniques were challenging but the end product of work was well worth it. 
 
Great initiative for community – good skills learnt, social interaction. 
 
Loved it – Many Thanks 
 
Enjoyed very much.  Course not long enough! 
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Appendix G – Revised Tutor Evaluation
Tutors Evaluation of the learning activity/course   
  
Course code:  __________________________
Date course commenced: ________________
  
  
   Please rate each comment on a 1 – 5 scale, with 1 meaning you strongly agree with the comment  
and 5 meaning that you strongly disagree.  
  
1.  Course design appropriate to participant needs and learning capacity    
2.  Prepared  class notes, patterns, and samples  met course requirements.    
3.  Teaching material appropriate to level of participant learning skills.    
4.  Adequate time provid ed for each task.   
5.  Course scheduling appropriate to amount of time needed for delivery.    
6.  Tutor responded to class participant interaction and comments.   
7.  Challenge and occupy more able students.   
8.  Students able to successfully complete tasks.   
9.  Class par ticipant and tutor interaction developed throughout duration of course.   
10.  Students’ physical needs catered for adequately .  
11.  Students with special needs catered for adequately.   
12.  Students responded positively to course delivery.   
13.  S tudents displayed flexib ility and creativity.   
14.  Students responded well to feedback given.   
15.  Course participation reflected course registrations.   
16.  Majority of students completed course.   
  
Any further comments:   
____________________________________________________________________ ______ 
__________________________________________________________________________  
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Appendix H – Course Category Coding Table 
(To aid coding for statistical analysis, individual courses were assigned to several diverse categories that 
correspond to the categories utilised in the pre-implementation report - DS1) 
 
 
Information 
Technology 
Hobbies 
and Leisure 
Social 
Science Services/Trade Business Health 
Sports and 
Recreation 
INTERNET & EMAIL 
SKILLS 
KNITTING MAPPING & 
COMPASS 
FRENCH POLISHING AFFORDABLE 
OVERSEAS 
TRAVEL 
ANNUAL 
CPR 
UPDATE 
GENTLE EXERCISE 
DESKTOP PUBLISHING HOME BREWING COMMUNICA
TION 
WOODWORK  FIRST AID PILATES 
EXCEL SEWING PUBLIC 
SPEAKING 
    
COMPUTER 
MAINTENANCE 
AROMATHERAPY DRIVERS 
LICENCE 
PERMIT 
    
KEYBOARD HANDCRAFT WRITING 
YOUR 
MEMOIRS 
    
 BEAD KNITTING MANAGING 
YOUR MONEY 
    
 DECORATED EGGS AFFORDABLE 
MEALS 
    
 PATCHWORK SELF ESTEEM     
 MOSAICS      
 LEAD LIGHTING      
 CARTOON 
DRAWING 
     
 FOLK ART      
 SCRAPBOOKING      
 BELLYDANCING      
 EMBROIDERY      
 CAKE DECORATING      
 CARDMAKING      
 CALLIGRAPHY      
 BEADING      
 PENCIL DRAWING      
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